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Boys Learning Languages

Infroduction

In recent vears, teachers and schools in Australla
have beean struggiing 1o keep boys engaged In
language programs, especially beyond the years of
compulséry language learing (Carr, 2003; Glibert &
Gilbert, 1998; Jackson & Smith, 2000; Rowe, 2003). This
Is @ concern not lust tor Australion educators, as very
similar concerns have been ralsed in other English-
speaking countries (Clark & Trafford, 1995: Jones &
Jones, 2001 Willlams, Burden, & Lanvers, 2002), As
well as here In Australia, this issue Is beginning to fake
on more significance in the UK and in New Zealand.
Interestingly. these cire countries with school systems
of simitar struciure to our own (Gresnaway, 1999),

The clearest Indicator (.e. the one easiest 1o
measure} of the lack of interest that boys show In
learning < language s the low numbers of boys
enrolied in language programs in thel findl years of
schooling (Pavy, 2005). Although il students learn at
isast one longuage In the early years of high school,
once ianguages become optional, the retention
raie of boys Is very low in comparison 10 that of girls.
and ranges from 20-40% of the fotal enrciment,
depending on the language.

Figures from Victorla provide an example:

« In State secondary schools in Vigtorla In 2004, 1545 students
campleted Year 12 French, Only 23% of them were boys,

s In Independent secondary schools in Victoria In 2003, 33¢
studients completed Yoor 12 Garman. Only 31% of them wera
bays.

« In State secondm;,f schools In Victorla In 2004, 797 sfudents

complsted Yeor 12 Indonesian. Only 29% of them wers
ooys.

= In Indspendent secondary schools in Victora In 2003, 741
students across Years 7-12 took llalian, Only 20% of them
were Doys.

« In Cathelic secondary schools In Victoria-in 2005, 5804
sfudents were enrclled In a language other than English,
Fewer than 10% wers boys.

Although more difficult o quantify, a second
Indicator of boys’ lack of interest in languags
learning 15 that of disengagement in the years prior
o the subject’s becoming optional. The under-

raprasentation of boys in language classes at higher
levels is a sign of what comes befors, which is
perhaps the underlying lssue and the one that needs
10 be considered. Although harder 1o measure,

the evidence comaes from feachers and from boys
themselves — boys at the lower secondary levals

are not motivated to lsarn lkangudges, They are
disruptive In class, and they often sither do not enjoy
the activities and merterials smployed, or they do
not see the point of what they are doing. Teachers
feel that boys are not focused and do not put
enough affort Info thelr work. They certalnly do not
always approgch thelr language leaming with the
enthusiasm, excitement, and motivation that we. as
ianguage teachers. wouid like to see,

There is a redl nesd o look in greater depth af
what goes on inslide the minds of boys in Austration
schools as well as what goes on in languoge
classrooms across the country, Itis not simply the
under-represeniaiion of boys in language programs
that Is of Increasing concern; there s also the
growing trend of underachievemsant by boys in this
areq. Educational research in the UK reflects similar
issues to those In the Australian school contexd,
showing that when looking at the achievernent of
boys and gitls in clifferent subjects. ‘the disparity

in performance between the sexes in modem
languages is parficulary marked’ (Clark & Trafford,
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1895, p. 323). The negaiive feeslings associated with
underachievement must cerfainly lead to fewsr
boys in language classrooms. buf this is a cycle that
does not stop here. Fewer boys learning languages
and lower levels of achlevement by them sends out
a strong message to others moving up through the
school systerm, as well gs in the oulside community,
and thus the cycle continues and becornes more
viclous.

Although this arflcte focuses on boys, | am sure that
much of what | have to say appiies equally to girls.
Nevertheless, the focus of this articie Is on what boys
feel about school and about language learning and
how we might be able o fune In fo what they are
taling us In order to reach the boys in our classes and
kesp them there.

What Is happening In language
classrooms?

In order to address the Issue of the under-
rapresentation and underachlevement of boys in
kanguage classrooms across the country, we nesd fo
ask ourselves two guestions:

= Why are boys not engaged?

» Why dowes Ihis lack of engagemoent affect longuage
programs most of all? :

We need fo begin with this second question, as it is
important to consider the ways In which language
learning differs from learning in mest otber subjects
at secondary level. According 1o UK research
caried out by Jones and Jones (2001, p. 463, ‘hoys
see... (languages) as different from other curriculum
subjects’, one of the major distinctions being
‘the central position of the teacher In language
classrooms’. Students in my own research (Pavy, 2005)
claim that learning o longuage Is not ke leaming
" other subjects, where they can “help themseives’

mote. In many subjects, if studsnis don't understand
sornething, they feel confident that they can do
some extra reading. carry out some research on

the Internet at home, or ask thelr parants for help.
Learning o language. they feel, is quite differant

In that they don't have this same safety net (Pavy,
2005).

Language ledrming Is snormously feacher-cenfred
and studenis rely almost entirely upon thelr tecchers
to enable them 1o gain access to, understand, and
use the target language. Jones and Jones (2001)
locked at the way In which this kind of understanding
Impacts on boys” leaming. One of their key findings |
wass that "because (language) pedagogy... Is so
fecicher-centrad, boys who are undserperforming
tend 1o see the teacher as rasponsible for the
difficulties that they hove In thelr leaming’ (Jones &
Jones, 2001, p. 470,

According o Carr (2003, p. 8), when the boys In

her study were csked 1o describe fypes of teaching
and learning that they would prefer, thelr responses
formed “a list of characteristics which more or less
constituted a definltion of current ‘best praciice
teaching method’, viz. learmer-céntred, task-oased,
communicatively-oriented, contexiualised learning’.
The dascriptions the boys gave of thelr language
classes, however, drew a picture of ¢ very fradifional,
grammar-tronsiation, text-based approach to
teaching’. What this Indicates about what s
happening in language classrooms around Austraila
is of sorne concern, Just what Is it that we are doing
that dossn’t insplre young men to continue with their
language legrning once it is no lenger compulsory?
Clark and Trafford state that

..Loth boys and gifls expressed frusiration about the
repefifive nature of their leaming expetiences, Certain
fopics had obviously been covered several fimes in
the course of five years” study and consequently lost
any appeal they might hove had. (1995, p. 320)

Janes and Jones (2001, p. 23) discovered that
students, when sxposed to ¢ toplc for a second fime.,
rather than seeing this as developing the fople In
grecter depth. ‘were critical that these re-emerged”
and felf that 'they had alreadly “dons’ them, so did
notwant to pay aftention’.

According to the boys in Carr's resecireh (Corr, 2002,
p. 9 ‘bovs, In thelr own opinlon. ars 1ess prepared

1o be borad than girls’, In synthesising these findings
wa can thus infer that while students of both sexes
lose interest when material is repeiliive, the impact

is grecter on boys, who are less tolerant of boredom
than gitls, Thig is reinforced by Willams et ol (2002, p.
815), whose research telis us that “both boys and girls
axplained that girls were more inclined o put effory
into work that appedred tedious while boys neaded
to find enjoyment In i, it seems that, in order for
bays to actually “work’, they require their tasks fo be
enjoyabie and Interesting. while girls will put up with a
degree of tedium, Jonas and Jones’ (2001) research
mirrors this:

Most boys claim that they engage differently wift the
laarning environment in flanguages) than girs... boys
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confirmn that they are less likely than girls fo adopt and
maintcin the sound study skills, good presentafion,
and thorough learing strategles demanded of them
In flanguoges). They are less Inclined to concentiate,
mamorise, fisten to others, follow Instructions, and
work constructively with peers and are more reliont
on the feacher to motivate them fo commuricate
and interact in the target language. (2001, p. 20)

Linked to the ideas of the differences in.motivation
and responses 16 boredom between boys and girls

is that of classroom behaviour According o Gurian
{2001, p. 58}, "boys goof off more’ than girls and

tend to be loud..., aggressive, and competitive in

a classroom’, while Rowe (2003, p. 12) notes that

girls *demonstrcite more attentive behaviours in the
classroom’. Clark and Trafford (1995, p. 319) also refer
o this phenomeanen of G male fendency fo play up
in ¢ classroom seting, commenting that *both pupils
and teachers noted that boys wers more likely 1o
‘mess about’ In class than girls’. Jones and Jones
(2007) ara of the bellef that language classrooms are
more vulnerable 1o this type of behaviour than other
subjects:

Whars boys faif behind in... languages} and feal
fost or disorientsd, ‘messing about” is & way of
responding. (2001, p. 47)

Carr (2003, p, 4) attemipts to explain why boys ke

ta muck around’, which makes it difficult to leam.
She belleves that this behaviour gives boys ¢ sensse

of belonging to the group, and that part of being ¢
boy appears to be ‘mucking up’. She comments that
‘because of the perception that languages are “girs’
business’, language classrooms appedr to be a prime
site for mucking up’. Whether the reasons behind this
behaviour are linked 10 boys” fesling out of control
and not understanding. or to their need fo fesl part of
a group, of a combination of both, what cannot be
questioned is that boys exhibit this type of behaviour
far more offen than girs and that it is frequently seen
n o language classroom setting,

Boys involved In research into this area immediately
identlfy the teacher’s role s Infegral fo thelr success
(Jones & Jones, 2001; Slode & Trent, 2000). According
fo Jones & Jones (2001, p. 46}

The teacher's capachly for making and maintaining
good working relafionships as well as Ms or her
pedagogic expertise is an important factor In boys’
responss to the subject and their willingness o work,
Having @ teacher whom baoys judge to be ‘good' is
an impairfant dimension of engagement.

what boys need in a teacher

Steve Bidduiph, writer of several books on ralsing
boys, claims that "boys learm teachers, not subjecis’
{Bidduiph, 2003). This sentiment has been echoed,

In varous forms, by researchers In the fleld of boys”
sducation around the country (Browne & Feicher,
1998 Hartman 1999; Hawkss. 2001, Rowa, 2003).

Qut of his research have smerged statements on
qualities — identifled by boys themselves — as being
the common and sssentic! Ingredients In the recipe
for ‘good teachers’. These may match what girls fesl
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make ‘good jeachers’. but are speclfically drawn
from work with boys In Australia.

According to boys, and as outlined by Rowe (2003),
good teachers meet the “5Fs’ criterict, Le. they are

= Firm

_» Frlandly

= Funy
e Focused
o Far.

Firmness

Flrmness signifies the skill of relaxed control, Teachers
need to strike a balance between belng disciplined
andg remaining relaxed. The classroom needs to be
controlied so that It is a safe place where students
can faks risks with ldnguage, while tecchers who
are able to relax and be themselves will bs more
successful In making o connaction with students.

Friendlinass

Boys use o range of adjectives and expressions 1o
describe o frlendly feachern they are approachable,
not infimidating, edsy to talk to, encouraging, and
helpful. Boys faar judgerment from both thelr tecchers
ane thelr peers. They don’t want to appedr foolish in
front of thedr classmartes and need to be able to ask
questions of feachers without fear of ridicule, Thelr
guestions need 1o be taken serlously without fear of
raproach or feacher frustration.

A sense of humour

A senge of fun is probably the esential ingredient
and the waly 10 @ boy's heart. Hurnour is an incredibly
powerful way to reach boys — it is exdremely
important fo them that they can make jokes and
enjoy alaugh with their teachers.

A focus ,

Boys want to learn and they want a focused teacher,
i thelr ideal lesson boys learn a lot of new things.
improve their skills, and complete fasks. For boys, a
good teacher Is one who wants fo teach them os
much os possible and cne who s focused on their
learning. Boys don't respect a teacher who allows
thern not to do wortk, and students nesd to respect
the feacher in order 1o learn from them,

Fairmess

it Is very Imporiant 1o boys thot teachers are
consistent and falr. that their rules are clearly oullined
and do not change according 1o the student, the
feacher’s mood, the class, the doy. Boys don't wont
to learn from teachers who don't give thern a falr go.
Fair teachers are not dismissive of boys’ ideas or thelr
answers In class; they encourage boys 1o have a go
at things even if they think they may find them hard.
and they believe in them as much as they belleve in
any other student,

Teacher offect

Research shows that teachers influence students far
more than any other variable, 8.g. the school itsedf,
class size, gendier groupings, ability, and s on. The
‘schocl effect’, e, the extent fo which the school
as o whole impacts on ¢ shudent’s performance,
counts for only 5.5% of “total effect’, whereas the
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Yeacher effect’ on students’ lsarning counts for
59% (Rowse, 2003). This means that while the actual
school environment has asmall influenice on the
achievernant of a student, It s individualteachers .
who have by for the greafest effect,

Boys need their teachers — without teacher input,
patience, and encouragerment they feel lost-and
uncble to make progress. When it cormes to languagse
jearning, boys have d sense that, unlikeinother -
subjects, they can‘t help themseives, More than in
any other subject, languags teachers are the key to
d boy's learning., motivation, and success, In other
subjects, boys fesl that they can get by — they.

can get help at home, Use the Internet, or do some
reading. When learning a language. boys often fael
as though they are ‘drowning’. that things are ‘out
of thelr control’, and that they don’t understand
anything. Boys may ssem confident, but inside they
are fragle. In alanguage classroom they are notin
control. and every fime they offer something to the
class they are dllowing themselves 1o be vulnerable.
For many boys, this is perhaps a challenge they
are wiling to confront only if thelr teacher belleves -
in them and rewards their risk-taking, Without such
support, ianguage learning may be not only de-
rmotivating, buf also potentially destructive fo thelr -
seif-esteem,

For this reasan, It is of the utmost imporfance thot
language feachers connect with boys in their
classrooms. Hawkes {2001, p. 71) says,

..o boy's attitude to school, fo learning. and fo
himself will be coicured by the quadlities of his teacher,
For this reason, 4 teacher must do more than grind
through course content. They must bulld relafionships
ond enter the world of the boy.

Throughout this research project [ worked closaly with
the boys | feach in order 1o gain an insight info what
it Is that mokes a difference 1o a boy's expeiience of
a language classroom, Although the following ideas
might waell apply to girls and their learning, these
guidelines are based on what the boys participating
in my research have shared with me and thus
reflect what boys in particular are saying about thelr
axperiences.

A language teacher who engages with boys s one
who CARES, l.e. they are

» Connected with the students
o Actively Involved in thelr lecrning
= Relaxed and have a sense of fun

« Enfhusiastic about the target language and about thelr own
teaching, and they alto

» Strike a balance between fun and discipline (Pavy, 2005):

Being connected

Teachers who engage with boys connect with their
students by showing that they care about them os
Individuals and that they are inferested in their lives.

Belng uctively Involved

Teachers who engage with boys are actively invalved
in thelr students’ learning — they are ‘Interactive’,
Teachers who move around the room. helping

individuals, giving feedback, following up on lost
workshests, and reminding students when they may
have forgotten something, show that they are an
active participant in the learning procsss.

Being relaxed ‘
Teachars who engage with boys are relaxed. Boys
see this as an essential element In a leaming situation
that they enjoy. Tecichars nesd to e able 10 joke
and laugh with boys — hurnour s an excedlent woy 10
angage bovs in thelr isarning.

Being snthusiastic

Teachers who engage with boys are enthuslastic. The
boys Involvad in my research projact were very kesn
on teachers who are enthusiastic about the subject
they teach ond about thelr own teaching. Boys rely
on their teachers to halp therm to see what Is exciting
about the longuage they are leaming and about the
procass of learning i, Enthusiaosm is contaglous, and
a teagcher who Is exclted about langugiges, about
leaming. and about boys will transfer that energy and
passion 1o them.

Stiking a balance

Tecchers who engage with boys are able o stike o
baiance between fun and discipline. Boys are very
clear about thelr nesed for teachers 1o understand
and define the behavioural boundaries in the
classroom. in the fesdback that | recelved during my
projact the word “fun’ featured In aimost every boy's
list of essential Ingredients for learning ¢ languags.
But they also constantly came back to the idea of
maintaining & balancs between having fun and v
belng confrolled. Boys need such boundaries 1o be
clearly and conslstently demonstrated, and they
have less respect-for teachers who do not maintain
that balanée. This skill of ‘relaxed control’ on the part
of the teacher ensures ¢ safe and enjoyable learning
snvironment for them.

Teachers who practise the five Qreas of CARES
os outlined above aufomatically meet the 5Fs
suggested by the boys themselves.

Meaningful learmning

Learning a language appeaas to hold litle meaning
for many baoys, They find It difficulf o make the
connection between the longuage leamed in

a classtoom ang s use in redl and meaningfut
situaitions. Jones and Jonas (2001, p. 47) found that
language leaming is, “for sorme boys, an ‘unreal’
expenence’. Car's research (2003, p. §) refiects the
same responss from boys, She refers fo a "perceived
tack of ‘reality’ and authenticity of experience’ and
talks about “what boys desctibed qs the arfificial
and ‘unreal” tasks offen associated with (second
language) learming’,

The boys involved In my research said they needed 1o
be offerad

« content that is relevant 16 their fives and interests: they want
to know wheiher the language they are leaming s real and
msaningful, whether Itis useful, and whether they will actually
use It

« purposeful activifies every lasson: they want 1o know where
thelr learmning Is leading. why they are lecrning what they
are, and whether they nesd o leam it
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+ progress Indicators: they want to know whather they have
leamt something new each lesson, whether their skills are
improving, and whether they are getting closer fo achieving
thelr goals (Pavy. 20085),

These findings reflect other research in the field of
boys’ education, and not just In languags learming.
Sorme features of a longuage lesson that cari help
boys fo see these three aspects of “best practice’ are
outiined below,

Relevance

For matendals to be relevant o boys, there is no need
for feachers to focus on topics that are fradifionally
seen ¢ being of more interest to boys, e.g. sport or
cars. It is more Important to $hink akout develeping
longuage skis that boys see-as usefulin thelr iives. This
means belng able to exprass ideas that ars important
to them and using language in everyday situations in
which they can imagine themssives; the language
they leam must pe of some benefit to thermn and their
lives In the future. Boys do not regaord as reaningful
learning words out of context that enable them to say
things they have been able fo say In English since the
age of five. They nsed to see language in a context
and fo work with finguistic materal to which they can
relate and in which they are interested.

Purpose

An cutline on the board of what is planned for the
lesson enables students 1o see a purpose for what
they are doing and to work fowards the same godls
as the teqcher, Teachers can help boys to make links
o language leamt previously in ofher tople areas.
These cannections, sometimes not made by boys
themselves without teacher guidance, help them

to see the “big pichure’ of thelr language ledrning.
Explaining to them how and what they are leaming in
¢ particular lesson will give them a foundation for the
iearning chegd and enable them to communicate
ideas in other contexds, as well as make thelr learning
more purpossful. Boys fike talking, moving. fouching,
using, experiencing. doing. involving their bodles In
their learning appsais not only 1o boys' kinaesthetic
inteliigence. but also to thelr need for real, purposeiul
learning. Boys are focused when they can see the
point of what they are doing and are physically
Involved In thelr task. When the goal is to do
something with the langudge. the language makes
sense fo them ond becomes more medningful.

Progress

Teachers can help boys 1o see the progress they have
made by end-oflesson discussion of what has baen
learmed, using checldisis of leaming. and confinuing
to make links fo previously learmead longuage, so thart
boys have a sense of what they have achleved overa
long period of time. Activities that allow boys to actuaily
use the language in simulated authentic sltuations are
essenticl, if boys are not able 1o express themselves
orally In the languags, they will feel that they are not
making progress and that there is ne point to their
lmarming. Despite a greater focus on written work af the
higher levels of schaoling, boys need to be given the
opportunily to speak and use the language so that they
feel a sense ¢of achlevement and success: For them,
communication means talking. If they are unabie fo
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talk, many of them do not see themssives os successiul
language learners, .

Organised lesssons

Through in-depih discussion with boys during this
rasearch project and my sxperence working with
them over fime, boys have indicated that they
do enjoy learning and that they learn best when
language lessons

« are well plannad and paced

a gngoge thalr aitention and keap them alert
» are coliaborative and competitive

» keep them anetgetic and engaged

» are rounded off ewarding. (Pavy, 2008
These elements are slaborated below,

Pianning and pacing

Boys like to know what Is planned for each lesson

and the direction In which the lesson Is heading.

This Information enables thern to pace themselves,
conseving thelr energy during low-dernand tasks and
putting in maore effort during other more difflcult tasks.

Engugement and aleriness

The first few minutes of the lesson are cruclal in
engaging boys, It Is Important fo get their attention
with something Interesting and drow them in. A boy
whe loses Interest during these first few minutes will be
extramely difficult to reach. It Is imporfant fo ensure
that Instructions are given In small, simple ‘chuinks
and that such instiuctions are given both orally anrd In
writing.

Coliaboration and competition

Working with thelr peers [s of enormous importance
o boys. They need fo be able t run ideas by each
other, discuss possiblities, and support each other

in their leaming. Working with their peers provides
boys with an apporiunity to articuiate their thoughts
before commiting thern 1o paper. This gives them
mare confidence and aids them In both their spoken
and thelr written work, as they have been able to
formulate thelr answers aloud first and develop
some sense of structure 10 their responses, Offen
collaberation can be In the form of whole-class
activities. The teacher can model longuage. e.g.
show exampies of past student work or have the
class complete a fask as a group before setting

it to be dona by students Individually, as well as
discuss shructures befors asking boys to begin tasks.
Competing adds a fun element to lessons for boys
and provides a clear, immediate goal. Competition
was [dentified by the boys In my research as o
motivating factor in their language learning, whether
os Individuals compsating against thelr own past
performance, against each other, or against other
groups in the class.

Ensergy and engagement

Variety is the key 10 keeping boys focused., Itis
important to keep activitles “short and sharp’, i.e.
they should be quick and well-controlled — for
younger bovs, Qctivities should be changed ideally
avery fen to fitteen minutes, Each new activity gives
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feachers the opportunity 1o re-engage boys so that
they are again attentive and dlsrf. Boys have & sense
of moving forward and of making progress s they
mova from one activity 1o the next and experience a
fealing of success with the completion of scch task.

Rounding off and rewarding )

It is Important to help boys it ses how svenvthing

in the lesson ties together, enabling them to gauge
their own progress by bringing to thelr altention what
they hove lsamed durng the lssson, The feachet
ean ask students to conclude the lesson with a brief
surmmary, staling how far they belleve they have
come during the lesson. The end of ¢ lesson racuites
control and struciure — boys need fo both hear

and see what is expected ¢f them. Thus the teacher
should not only explain hormework but alse wiite It
on the board, together with reminders regarding
clates or deadlines, Pralse and sncouragerent are
vitol slements in a language lesson and should be
used as rewards along the way, but ¢ final ‘reward’
or acknowledgment thot they have worked well is
vary important to boys. This may fake the form of
simple two-minute activity, cliscussion, or game, but
any reward at ihe end of the lesson shows boys that
thay have worked through to the end of the plonned
lacming and demonstrates thelr leaming outcomes.

. This part of the lesson should not be forgotten if fime
is running short. The sense of safisfaction gained frorn
this, plus the positive feeling leff with the boys at the
end of the lesson, are imporfant factors In malintaining
srithusiasm,

Some Classroom Strategies

The following strategies help boys fo work iIn ways
they prefer. Many such shrolegies are used commonly
in classrooms and bensfit both boys and girls in their
language learning. Such strategies

a kegp information simple and focused

+ help students by modelling overall structures of wiiting and
different ways of memorising information

= list ecsy ways fo sum up what has besn leomed in < leson
(giving boys a sense of progress and purpose}

» offer students ¢ visual maans of lsarning and of monttaring
their own bishaviour

« offer small, achisvable chollenges fo siudents (helping them
o set short-term godls and to feel ¢ sense of purpese and
achievementl,

What can you telime...?

Ask students 10 tell you five things they know about an
item of grarmmar. five new words they have learmed
today, efe., sto.

Build a story

Allow students to chooss who will be the main
character In the story {another studient, o famous TV
characier, efc.). Encourage all sfudents to confribute
a santence or two tQ the story — this becomes a
class discussion of both content and the accuracy
of structurss. Focus on gehling Ideos down — nothing
is too siily or Incorrect. it s Important 1o value sach
boy's contribution. Leave gaps asyou wriits on the
bocird so that, oncse the story Is complete, you can

waork arcund it (under the students’ direction) to
develop more complex sentences and rework the
overall shucture,

Compulsory quesilon

Following the introduction of ¢ new concept (e.g.

a new tenseg), every sfudent in the class must ask a
guestion of the tegcher {as a whole-class discussion),
This uttimately forces students fo ask even simple
questions that they might have been afraid to ask in
front of others as it I8 compulsory to ask something.
Boys are keen 1o get Involved becauss If they walf
too long, ot the guestions will have been asked,
lsaving them with nothing (' Quickl Ask one now as
the last few people to go will have 1o think of hard
onesl’). This is o good way 1o ensure that students cisk
questions and are clear on the basic ideas underlying
sormnething new that has been leamt.

Grammar song
This could be rap or a chant or a song to ¢ iune they
know well. Encouraige movernent.

Moise thermometer

This is @ very effective shategy that | read obout

years ago bul was reminded of by a Dip Ed student
who used it to get o difficult group to modify thelr
behaviour, Draw o thermometer on the board with
threa sactions. if the ciass gets nolsy, shade the lowest
section. If the nolse Increases, shade the section
abova. If the final section needls to be shaded, there
is o consecuence, This gives boys a visudl image

of exactly where the boundary Is in ferms of their
behaviour — they can ses i they are close 1o crossing
that line.

Vocabulary pictures

This taisk 1s suitable for homework, For example, whan
teaching the past tense In French of a particular
family of verbs, rather thon give aut a list or & picture
to help studenis lsam the verbs (& visual rmnemonic),
aisk them to drow thelr own ploturads).

Selling o challenge

If you call a task “a challenge’ it will rnore likely grob
boys” attention: *See If you can do this onel’, or "Try
this verb and see if you can guess the conjugation!’,
or *Have ¢ go at witting these harder numberst’ Some
koys may want to sidp ahead to face the challenge
first,

Time Imits

Set ime lirrits for certain Yasks, e.g. with @ *dictioncry
competition’ give students three minutes fo write
cdown gs many (words beginning with "o/ feminine
nouns / parlicular forms of the plural / ete.) as they
can. Rernind them of the fime imit and keep the
pece going: "20 seconds leff. 15..7

Clossification

Get students to categorise vocabuiary leamed, and
let them choose the categoriss. For exomple, instead
of providing & vocob list yourself, dllow studenis fo
choose how they want fo group vocabulary, For
example, on the topie of food, they may choose
food groups. or they may choose ¢ more language-
oriented grouping {noun gender), or they may
choose foods that are good or biad for you, or foods
they like or don't like. It helps students o memaotise
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vocabulary If they themselves can meke associations
between words,

Conclusion

Although good teaching clearly beneéfits both boys
and girs. and much of what has been expressed
by boys In this developing field of research may be
sirmilarly experlenced by glrls, the aim of this arficle Is
o look of what boys are telling researchers. | hope
thett by bringing Into focus the boys we teach and:
whaot they may be thinking, discussion may snsue
about strategles that, while enhancing the teaching
of ldnguogs generdlly, may help us alse fo reach
those boys who challenge or resist our efforts to
sngage them In our classrooms.

To be motivated, boys need first and foremaost an
opportuntlty to connect with thelr feachers, This
relationship forms the basis of thelr learning. It s
important to boys that they can sense and see thelr
own progress, and that ecch day they fesl they have
lsarmed something new, Boys prefer to understand
the purpose of what they are ledrning. This enabies
them 1o pace themsalves and fo work towards goals.
They Identify fun as <n essential ingredient in the
classroorm but also feel that it is important to learn in
a confrolied environment, It 18 up 1o us os teachers

o pralse and encourage boys and to help thern to
fosl confident about taking risks with their language
laarning.
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